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LANGUAGE LANDSCAPE IN COMPULSORY
EDUCATION SECTOR IN AND

* EALin secondary schools 200 @%20 &&

2019),
‘ ools@ 000, 20.@n 015 21% in
2019) (DfE, 2019).
* 75% of prlma@'; 100‘y econdary schools

have ‘EAL’ Iearner@

. Approximate@ different languages are spoken by pupils in
mainstream schools

PLASC data (Schools Census, 2013); National Census data, 2011; DfE (School
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Figure 2.3: Subjects in the CLIL curriculum in mainstream school provision
in primary education (ISCED 1), 2004/05
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= @:e jects
\“: Creative, sports or environmental

. No CLIL provision or solely in pilot
B8 projects

Source: Eurydice.

Figure 2.4: Subjects in the CLIL curriculum in mainstream school provision
in general secondary education (ISCED 2 and 3), 2004/05
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‘ ‘ ) hysical education
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™ and social sciences with artistic
and/or physical education

No CLIL provision or solely in pilot

projects

Source: Eurydice.
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Educational contexts
(where learning is
happening) vs

instr nal methods
(how ing ppening)

Primary vs secondary
objectives

Language Education

WTESOL Pedagogy

assesment

Learning L2 as a subject

A

One subject area from the de / % area fro
Form/ Kec jsHfum > t@s ¥lrriculum
Language-based syllabw (L2 skills a : i I lessons from variety of subject

a& 0 essarily] tied up to the school’s
cul

L2 proficiency is the focus of assessment

L2 proficiency is the focus of assessment

&

Taught by L2/TESOL teacher

Taught by L@(eacher
/4

Sample chart for demonstration purposes only

2021



Language in Education

EAL Pedagogy
(England)

(somewhat

(similar to immersion

education in Car?

Learning L2 [implicit (jp=staN\explicit
(withdrawal) continuum] alQag<g

ila
bilingya i the US,
ing»2 [implicit,
k yaum) alongsi i
b .

rseveraI}STEM* subject
tire Grade / Form / Key Stage

icit (soft CLIL)
m subject syllabus

«nowledge as-e<sment

Integrated into all subje: S—
Grade / Form /¥y St

Content-based syllabu
language learning goals (L2

g orectives /

Urgic
%’ ased syllabus; L2 learning is a ‘bonus’ (soft
Cigl/class is similar to a well supported EAL class)

Subject knowledge is the focus of assessment (L2
development is NOT assessed)

< wi
3\
Subject knowledge is the focus of agsessment

(L2 is/can be assessed to track E arr@s’
languag ment)

v,
V Sample chart for demonstration purposes only

Teacher does not share L1 with | ers\->>
effective pedagogical trapilﬁ\gua g is difficult

esources are ayaiqble
rials develo S
\ t'me&\g@@
CLIL specific@@s ﬁf\&@ %

Class t\gﬂér who is also a language teachers often struggles with

iﬁ\tifying learning priorities in a content-based class (something
always has to be sacrificed in the time given)
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EAL-Science Booklets® - are materials for teaching language and science to

bi/multilingual learners in mainstream primary classrooms.

dtion of topics from the National Curriculum for
Science for Key Stage 2.

Topics covered are:

The booklets:
O are systematic

O use visuals and simple targef—
language to support le@

O allow use of learners’
language to facilitate comp*hensio

have content that is highly ac;
bring parents into learning pi¢

[ I Y )

hi 1

and knowledge d

are personalised, interactive and flg4

) Magnets
(4) Habitats and
food chains

(5) Separating solids and
liquids

(6) Changing state

n s \ ) (7) Changing sounds
] (8) Changing circuits

0o0o0OOo

can be used equally effectively b)
learners with EAL
PDF copies of the Booklets can be downloaded

http://wp.lancs.ac.uk/eal-science-project/download-booklets,

are likely to increase motivation and fadi\ate
allow a varied degree of teacher ’4 \ ‘1 P
can be used as a helpful reso -‘»\- rmative assessment

nﬁm enqu

iry T

ative English speaking learners and S

here (free of charge): #2071

What a learner
already knows
(pre-instructional
knowledge)

ELL specific
support
provided
through the
medium of A
TARGET
(English)
LANGUAGE
ONLY

ELL non-specific, good
mainstream teaching practice

®
1\ ELL learner

Infi i
English native speaking learner nformation beyond

learner’s current
level of cognitive
development

specific
support
allowing
SOME use of
learner’s
FIRST
LANGUAGE
(Teacher
initiated and

LEZn controlled)

ELL specific support
allowing UNRESTRICTED
use of learner’s FIRST
LANGUAGE (Learner
initiated and controlled)
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—> Translanguaging in the classroom

—is a process by which students and teachers enga
practices that include ALL the language practice
order to develop new language practices ( nd sustain

complex discursive
udents in a class in

does not know how to
differentiate between them. (ibid.)

Further
Reading

A O. Garcia

\/ (2009)

— Translanguaging (ps2 s Bilingual
multilingual la i Education in
through strategic e e the 21
& g Century: A

idand Wei, 21 Global

N 7 . i Perspective.
Code-switching — t @ —is the practice of West
ability to select the gein % ombining elements from each Sussex:
response to external cies and language because the speaker Blac‘{‘(’x:’l‘

according to the propertieRgf o
the linguistic system. ( 39)
Vé

LTranslanguaging (origin&&rm) - is a pedagogical practice which switches the
language mode in bilingual classrooms — for example, reading is done in one
language, and writing in another. (Cen Williams (1994) cited in Baker, 2001)

RECOMMENDATIONS

(developed by S. Hesson with adaptation by O. Garcia)

When students are...

l

READING

enever poss
ial for rese@ cts.

WRITING

* Allow students to audlo reqord |dea

writing.

* Assign bilingual readin ers for mutu
* Provide multilingu slatlo
. Prowde/encour gual reg

@9

using all their language resources, before

* Have students pre-wri ing all their language resources, then select one language

* Assign students bili\r:f%@riting partners for mutual assistance.

(ENG) for final writing.

Source: 0. Garcia and L. Wei (2014)

2021



RECOMMENDATIONS

(developed by S. Hesson with adaptation by O. Garcia)

When teacher is...

€5

v [T 1 & -

READING N

* During contentarea reading, give partner: iscuss difficylt pa S or words@e
language or using all their resources.

* Create a multilingual interacti wor%all (especiall Qﬁ' eas — Ma * ocial
Studies). A - ‘

[ 1
WRITING

¢ Write instructionsin
* Make connections between wg

v 1

SPEAKING
* Use Preview (other language) — View

uage of lesson) — Review (other language)

¥ O

to facilitate understanding/@uﬁe learning (via match, link, select).

LISTENING

you or the class doesn’t speak the language).

A\
¢ Allow students to expla%e ideas using all their languages (other student can translate if

Source: 0. Garcia and L. Wei (2014)

CLIL and EAL shared issueé@%
<

Where class teacher is ngt a Ia#@ge teacher, tegepi
focusing on linguistic g % e discipline js.d\{

In Europe teache
language; I\DJRe ere are MA

‘ ai rovided fo

integration c:& ponent in ogl
limited and insufﬁiie

and de th§?> !
ELLs need to dev& only essen&g

o
(]
Q
w
[9) e}
2 2
& g
o
o o
> "]
%

mes, but thg

rvival language skills (BICS,
elopment of critical thinking

Cummins, 1979) but also CALP (includi
skills and academic [+subj pegfic] language that comes with them)

)
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ACADEMIC / SUBJECT-SP LANGUAGE USE

o« O A
 Start teaching and eliciting @KNEfeamre f{éengw
academic and scientific / Comalids "»°W$ o <

O\

live in it;

nature - in order to pr
learners better for A

stages of schooli @
(secondary phase): (&3
4

Our data suggested th earners, both EAL and native speakers, did not know such
subject-specific termi and academic language as: absorb, amount/of, attract, beaker,
canine, molar, decay, coRgnse, evaporate/evaporation, feature, grow/th, nutrition,
producer, property, reproduce/reproduction, separate, type, vapour, water cycle’.

proficiency is the abilities

TH EO R ETl CA |_ BAC KG RO U ’% Academic language

to construct meaning

3 o % from oral and written
Figure 2.1 Overlapping Variations of Langxagé\'l' op over h __ language, relate complex
A
\/

\/V idea information,

6 AN arious linguistic

A,A\'/' Literature strategies to

S language communicate (Dutro &

\‘p Moran 2003).
&

(0
\‘“ Academic language is the

set of words, grammar
v and discourse strategies

used to describe complex
ideas, higher-order
thinking processes, and

[ S @_@ ___________________ - abstract concepts (Zwiers,

2014: 22).

0g atures of
t ‘es, and use

Math
language

CALP
(Cummins, 1979)

BICS
(Cummins, 1979)

ELLs perform poorly in mai S classes not only because they lack academic
language preparation but also use their teachers lack preparation to teach
them this language (Bartolome\2498; Scarcella, 2003; Valdes, 2001)

Adopted from Zwiers (2014)
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One way to foster student abilities to get academic t
set of tools and skills used to construct and comm§g\

TOOLS:

The danger is in overfocusing on indiviuual words, particula“ly if ti-at focus is on accumulating definitions to do well on tests. When this

hap

SKILLS:

In middle grades and early high school

THEORETICAL BACKGROU e e

the continuum (Zwiers, 2014: 25).

Words @ ph, % tions
Phrases > : isti ier ¥Avords, (Kucan, 2013) are
Grammar ) i d help mature users
municate comp,
eality, correg@

Message organizatioQytrategies ts: feature, require, tend, dimension,
Importance of academiz vocabulary know (= ge {/vicLaughlin et al., 2000; Moats, 2000; Stahl, 1999).

pens, connected and in-depth understandings of conte.i. ro".epts and practice in disciplinary thinking get pushed aside. Learners
must be ~b'e to wzk on their SKILLS of communicating ideas.

For constructing ideas = Usg{agious tools that logically and clearly connect sentences and paragraphs. E.g.:
Connectives: therefore, how&yef, whereas, because; prepositions: behind, between, without; pronouns: each
other, themselves, it.

Use terms that describe higher-order thinking skills (Scarcella, 2003): differ, contrast, analyse, theory, estimate,

filter, model, link, evidence, establish, consequences, aspects. Adopted from Zwiers (2014)

Partial Academic Word List
access consumer final minorities required
achieve context financial negative research -
acquisition contract focus normal resident ly Usad Terms and Tactics for Building Academic Sentences
adequate contrast formula btained luti
administration  contribution  framework obvious resources Sentence Samples
affect convention function occupational  response s: Given that the sum of the two angles must equal 180°,
::‘t:lryr:stlve ::::’o;dlnatlon gcali d Z:,:;Jorn :::?:;Zd we can figure out the unknown angle by subtracting.
grante o
apparent corporate hence outcomes role nalyze the structura; ‘crmt;las abe\:ie, you will
pproact c di t hesi: output scheme ery carbon atom forms four bonds.
appropriate create identified overall seci , given that, since, . .
approximated  credit illustrated parallel sect -ause, unless, ugtil Whel ntlncple.fell to Ottomanvl':srléz Itnoff
area criteria immigration parameters  select 145 verland spice tra urope .
aspects cultural impact participation s uthor is showini eac| on cannot
assessment cycle implementation  partnership overcome the tg ation|td c| what is wrong
assistance jatba !mp:!cahons ived S| rather than rigl ‘ ill in a human society.
assume lebate implies
attitudk i i f i
itudes deduction imposed : An ex ™ which releases energy in the
attribute definition indicatg o, that. form of ractical applications
authority demonstrate  indivigly d Oh - that, orm ot heal, 5 Y practical app :
available derived j . e‘:se‘ whoevery iRngle’ es and sides have relationships that
benefit design n\ % roven.
categories despite

aria Morelos, whose rebel army had some

ToDescribe  To Gi

absolutely necessary, faced the window and cleared
his throat.

(2000) Academic Word List in the A i ‘ uccess, was captured and executed in 1815.
‘ > And then the old man, who talked only when

Sequence Example Statemkn) o g A f‘r pre iitional Regardless of the data they had gathered, they
rases: above, across, I{ i i

first,second  forexample _ sometime i o ainer looross:  proceeded with the next phase of the project.
at this time for instance many nevertheless among, around, as, Except for a handful of rebels concealed in the
atthispoint  consider the time few howev; brought behind, below, besides, >“"°unding hills, all hope was lost.
meanwhile in this case seldom on the §Ner ‘a by, except, fO’Il from, in, They wound their way thr 3
finally on this occasion  rarely han fonclusion e o G0 oftrepidation, for they had r?:a%:l tr::nf; et ‘:‘f?;me
concurrently  in this situation  can as we have oA * dangers.
consequently to demonstrate  might ry shown reg’al dless, to, under,
previously  toillustrate most mparisontherefore B 4
simultaneously in fact occasif onically accordingly ’
subsequently indeed apparently thus -
concurrently . . . inpractice theoreticall paredto  asaresult Coxhead, A. (2000) A new academic word list. TESOL Quarterly, 34(2), 213-238.
while suchas probably “Although consequently
following this likely even though  ultimately

in contrast in view of this

justas so due to

Adopted from Zwiers (2014)
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Functions of academic language

* To describe complexity

Describe complex concepts as clearly as possible (Scherp .E.g.:ins there are complex relationships
among the systems in the human body, complex U, f chemical re@ lex geologicg\forces that

change the planet.

* To describe higher-order %l% @

Academic language is used/fge = higher order thin kills). These include
< segh s

%ﬂ mplex thi 0
cognitive processes th ¥’comprehe, kems, and expr a cione, 1990; Swartz, 2001).
Bloom’s taxonomy of thinkMg skills (Blo 6)
Knowledge = Comprehension 2> nalysis 2> S| aluation

Extended list of cognitive funffion -Pierce &@ , 187; Wiggins & McTighe, 1998):

Analysing, seeking informatiQi\ cofpparing, infor plaining, predicting, classifying, justifying, hypothesizing,
solving problems, synthesizing;p€rsuading, emp: g, interpreting, evaluating and applying.

* To describe abstraction @ o

Describe abstract concepts r relationships that cannot be easily acted out, pointed to or illustrated with
images. E.g.: On the other hand, wo scientists had differing views on the topic of evolution. (views = thoughts
which are abstract).

oSS

Adopted from Zwiers (2014)

Cognitive discourse Functions (CDF)
@

Table 1.1 List of CDF types h@ic underlying communicative intentions
Commugrsative intention

Dalton-Puffer (2016) Function type
CDF 1 CAsSIFY_ | we can i world according to certain ideas

CDF — are patterns which CDF 2 Derine Bl about th Wis object %“St
wledge (R A)

emerge from the needs o) -
humans have when they CRA3 Desg#® I tell you ] can be se 0 B‘ﬁoncally)
deal with cognitive content q ) VALUATE Ite osition is

for the purposes of 8RS, &Lam P WS for and tell yo Ws of X
learning, representing aRdl F 6 Explore D ‘E’ OWsomething tha tenHﬂ
hanging knowled N7/ 7
exchanging knowledge t\Hou about so NEHernal to our immediate context on
(Dulton-Puffer (2016) in Nikula,
Dafouz, Moore and Smit, 2016:

31).

?_&scribe, label, identify, name, specify ) B
3 Evaluate, judge, argue, justify, take a stance, critique, recommend,

comment, reflect, appreciate B .
EXPLAIN Explain, reason, express @y;e/effect, draw conclusions, deduce

ExpLORE Explore, hypothesise, speculate, predict, guess, estimate, simulate, take

Report Report, inform, recount, narrate, present, summarise, relate

2021
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Features of academic grammar

Long sentences (often have multiple clauses)

Students must be trained to quickly and automatically breajkdo! tences and process and interpret the
clauses. They must recognize what is subordinate and, mo , what is t] ain point of the sentence in the
main clause. Many subordinate clauses begin with woNi\s /though,@ efore, if, despite.

Passive voice % %

Places more emphasis on the object tl th ject. E.g.: The @l lugged [...b RO ois not
named here...; so, the object is rpf is sentence] /i or the are

Nominalisation (tuQy\ % oun phrase

Purpose —to condense le ds. E.g.: revol, ion, personification,
cancellation, reunification. e outside the b (s Yutation allowed it to be passed on by
casual contact.

Condensed complex m

Because complex texts pack a eaning into or phrase, students must process more ideas per sentence.
This technique allows proficient readers to free up g space for processing the main points that the author or

woey‘photosynthesis” implies a complex process involving several
are the understanding, the processes do not need to be stated/described
of acronyms (CLIL, ELL, SEN, etc.)

speaker intends to communicate. £.g.:
components. If the author and the
again. One form of condensatjemmi

Clarity

Expressing ideas efficiently and effectively without overcomplicating them.

Adopted from Zwiers (2014)

Language acquisition process

Learner must get comprehensible input (mixture of stractu Féd [i] and st es not yet acquired, but just

beyond learner’s current level of competence [i+1]¥X Q

rYqadvance. @
Lev Vigotsky Zone of Proximal DeveW;en (1978) @ @%
%pothesis @

e need for. pushed toward @Iivery of a message that is not
eyed precis tly, and appropriat@ ~)49)
Long’s ‘Interaction Hypo ) @ @

Interaction hypothesis propos nguage acq&%ls strongly facilitated by the use of the target language in

Swain’s Comprehensib,

‘Comprehensible output
only conveyed, but that is

interaction (which involves negottation of meanin,

Negotiation of Meaning (Elli @4)&

Negotiation of meaning happ&fs Yhen the learner or the interlocutor — attempts to remedy breakdown in
communication by engaging in in ional work to secure mutual understanding.

2021
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50.| T: What is ice? Who can tell me what ice actually is? Cause | said how are ice- Define [TI-D2]/Describe [TI-
cubes made? D3] Initiation.
Passive voice
51.| [Student name] what is ice? Put your hand up if you do not know what ice is. Using prosody for emphasis
[Student name] what is ice? You could not answer that questiopg®
52.| S: [inaudible]
53.| T: It doesn’t matter, because it is part of science, it’s par @g. Some | Scaffolding via rephrasing
of you might not know how you make ice, or whatJes. § 70K. Modal verb
[Student name], what is ice? A i‘\\ A>Hed in ualifiers
54.| Water ~\\ \'"Y AP
55. classroom) ex| ion /
organisation
56.
57.
58.| S: Water
v 59.| T: 50if 1jUSt g0
w that ice?
> Q
e 60.| Ss: No
(-U 61.| T: So, you}a‘ Academic word
C [Student name] — Prompting explicit message
<E 62.| S: Uhm, [water/Z7~\ language [S]
63.[ T: No, that’s not [ U‘.‘Eﬁ‘i e¥%h. Ice is
64.| S: le et Modal verb
it will turn ta ice Describe [SI-D3]
and
language [S]
65.| T: Right, so/in the middle oiNRe 0K, there is a freezer - intoa | Scaffolding
wall. Is there? P language
66.[ Ss: NO!
67.| T: No, all g around, and all _ but freezer is plugged Passive voice
into an we open it up and put the water in, Come on then, Describe [TI-D3]
what is ice? [Studel
68.] S: Uhm, water.
69.| T: I'm looking for Scaffolding
language
Using prosody for emphasis

K1 Words (1-1000):
Function:
Content:
> Anglo-Sax

> Anglo-Sax

Analysis of
discourse from
4.5min
transcript only
(from above).
TJS-Y4-Obs-Part
1(21.27-25.50)

AWL [5

]
Sublist 1

Families Types Tokens Percent

(211) (32.02%)

(145) (22.00%) %

> Anglo-Sax (61)  (9.26%)
[ oo — — === T T ot s1%)
AWL Words: 5 5 5 0.76%

(0.00%)
7.44%
100%

occurring response specific

Sublist 4
concentrating

Sublist 7
topic

adding heat to make.

Words in text (tokens):
Different words (types):
Type-token ratio;

Lex density (content words/total) 0.51
—_—
|
610
1<
114
424
122

128 153 533  80.88% Current |[Tokens per type:
- (322) (48.86%) pr

Pertaining to onlist only

M 17 72 1093% | 80.88| 80.88||1oens:

q

ntrating,

n [water.
each case [showing on
e ice-cream melting,

rd [student name] put it
ppening, a change is

ded to something, or heat is
b. So in case of the ice-cream,
ice-cream, what is happening?

n's rays. Remember that
ling hot sun, the sun rays and

hking the ice-cube melt. So,

melt, The ice cube, QK.

659
194
0.29
3.40

ut’

Compleat Lexical Tutor ves

For data-driven language learning on the Web

ttps://www.lextutor.ca

: AWL (academic words

iam lo~ding e r 0@ word in particular
it is when y«ju pi”2 water into this
w

water so when water

when it gets that cold it so we will learn all
about and things like that

and this but when water

because water at certain does
anybody know what point is
i know
just out of interest does anybody know no well hold that
thought and we will come back and learn more about that
when ice when water it turns into

so how are made
water

are made

when
when the water
stop stop student name you are not concentrating sit up
go on student name
are made out of water
when water 0 in each case showing on the
both of these the and when

we make
student name eyes on board student name put it down
something is happening a change is occurring

so it is either heat is added to something or heat is

2021
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https://www.lextutor.ca/

Verbs — everyday language (make, turn, put, hap
More specialised verbs (melting, pouring, fr
Nouns — technical / specialised language
Passive voice — adequate use / relativelygo

Use of modal verbs — relative %used

Words from the acadepai
Teacher modellin (“ aXirecting |
sentences... offerin N [Eie startergy

CDF progression: Define/Descri \O¥Y) = Describ, on via scaffolding) = Define
(definition / confirmation) per under: Report (wider application / making
connections). Next task j 6] (ou eay I8 / estimating temperature of objects)
Working within learner: language a %3 ct-content scaffolding though interaction;
comprehensible input (md+re’so for ENS t r ENNS learners)

Key focus is on acquisition of si®\ject-paattér rather than on academic language development.
Higher-order thinking skills’ piffent is well supported. Focus on development of (supportive,

K2 words) discipline-spegi abulary is evident.

THANK YOU

FOR YOUR ATTENTION!

o.afitska@lancaster.ac.uk

2021
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