Lancaster « | YORK
University © © STJOHN
UNIVERSITY

Teacher educators' perspectives: Preparing
student teachers to teach in linguistically
diverse classrooms.

PRESENTED BY - GABRIELLE FLOCKTON

PAPER PUBLISHED IN JOURNAL OF EDUCATION FOR TEACHING - BY GABRIELLE FLOCKTON AND DR CLARE

2ND JUNE 2021 - INTERNATIONAL CONFERENCE ON STUDENT-LED RESEARCH AND INNOVATION IN ARTS, HUMANITIES
AND SOCIAL SCIENCES.

Context and rationale

* EAL (English as an Additional Language) studeqks a¥€ offici '@j{pupilswh own to,

or believed to, speak a language whi /) ishi rnot et al. wever
Cunningham (2019) and Demj i being critj re of such labels
as the term ‘EAL encom ho come

Vv us linguistic, ethnic
and educational b%unds, ingj s of Englis

&
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Context and rationale

Setting the scene

* |tis generally considere / ili areer,
teachers will work i i ' @ s with EAL due to

a continual gro n gI 2003; llegas and

FreedsonGonza §
Every year, in the D rk survey a new cohort of

teachers report fe mg rprepar worKing with children designated as
speaking English a dditional La ge (EAL) as Starbuck (2018) reports that

since 2004 the proportion gANG@Hs sdyitg that the extent to which their ITT
prepared them for tea AL learners was ‘good’ or better has never exceeded

50%. @

%

Context and rationale

Identifying the gap é
* NQT surveys and prev1§§ %dles ear p1 newly

qualified teacher’ jkler 009; Frzn 1999; Starbuck,

2018).

* Other research %mml @f lack of confidence
from experienced te@ & urakami 2008).

* The views of tee(]ghe cators onsible for the training of NQTs in

the UK context een a uately considered to date.

@
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* Although the governm schoo %)
suggested that a ipred c and staff pgtessional
development gréreq toj @ @0 EAL pupils, a

i upp t [y remai try and Sood 2012)
@ s, in oved from the national
men{

Research design

Research Question é@/ ‘%

* How do teacher educ vi€w curregt ion in @ eacher
Training in the UKe¢ pecifj student er
Preparedness&eac 1ld% d as @

> B




Research design and data % @/@

online questionngj erie ~up intervigs.

* The questio
were given psedgonym
University ethical a

Data collection § @
* A mixed-methods apégich as tal ta gat 2 ng an
are A

Table 1. Questionnaire items.

Questionnaire

(1) How long have you been a school teacher?
0-3 years4/-6 years/7-10 years/More than 10 year: @
(2) How long have you been a lecturer teaching on Pri A ion courses? ?
sA\hYan Additional @ 2 (EALY?

(3) How much experience do you have wiR leare®rs who have £
so%w?
. arners?
i into Py ondary Education degrees and PGCEs

sufficiently enough that your stgde Id fee| comf aching EAL learners?
(8) Do you perceive teaching stugde @ bout chylenging?
(9) How do you perceive the bglaRc&dEEAL teaching dent-te4chers?

r

Mostly theoretical/Mo ical/A combin of theoretical and practical
(10) Do you think any improvem couldabe mage r ing how student-teachers learn about EAL learners?

Yes/No &,

If yes, please expand. @»

v
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Table 2. Interview questions.

v
Interview questions W lﬁ éw ﬁi\’
think the mismatch is?

(3) What feedback do you receive fr, ! ?
(4) The current evidence shows , so where d@
i i he current priorities? What do you

(5) If the curriculum and cur ed on EAL
think they're focussin
(6) What do you think the bigg ji¥g are for (with EAL)?

Research design

Questionnaire participants

at provide
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Findings and discussion

schools

* School priori
it follows that 1

Findings and discussion

Balancing the practical and the theoretical in I

. uestionnaire participants explicitly discuss the
691e qugstionnage argcipant sr,’tqtedSIthat the tr, fin

I,od{]ed into the ‘EAL’ narrative which gz

instrumentally ignoring multilingualfs

1 questionnaire participant
is challen 1n%§hegr cohor
construct as if it waqd

The majority of quesfi
I With regards to the

f
time constraints on ITT courseg \
inevitably do not receive epgng }

manY (n =18) separate exgIcts fpom the question:
highlighted the need for, e of, more practi

@lg EALin

%‘ion sector.
€
amgducational prob[l@ ercorne by

0

ism with en lingualism.

i ors teaching STs about EAL
ons in the edu setfor as it continues to

@ents could and should be made to

in depth and report that, as a result, students

e data across multiple items, and all interviewees
ssroom experience with EAL pupils.

ving EAL

The importancc? of placement ei_)l(peri is fentioned 23 times t,hroughoui the course of the coll%c;ed
s

questionnaire

ata, outlining t

angster, and Anderson. 2013 @

d r more placement experience involvi
reparedness’ is dependent on s ent experience and training (Butcher, Sinka, and Troman 2007; Foley,

or STs, as S
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Vo . . D .. s as
i i i ici explick that th nts were
k \A;Ith, an puplls assroom
17 explicitly state s i ntly incorporated
EAL into thei . achlng EAL, whilst

another 17 expli

These findings contrgllich\dx¥sting s@%ﬁmon 1999; Starbuck 2018)
where teachers oyfrwi@lAingly expRessed fe€ling inadequately trained and
prepared to teach\B ils, res g in them lacking confidence in their
ability to meet the needs thg»r learners

ensuring STs across ountry gain adequate practical experience of

20 participants sugge Q’that ITT with regards to EAL could be improved by
teaching EAL learneri regardless of the location they are studying in

Findings and discussion

The nature of ‘preparedness’ in' 1
* the data initially sug th i @
i T

‘preparedness’ act feeling

ready to teach
°1 part1c1pant S ested ‘%mrw G@ e of the negative

issues around S e Sa as STs’ own
pr

epared actually means.

misapprehensio what b
* 6 questionnaire nts an%l interviewee participants posited
that it may be seen as #onable to expect STs to report feeling

prepared to work wif§FAL at the point when they leave ITT courses.




Findings and discussion

seem to be more confide
than NQTs have regul

Carole sugges
of experiences hageby ST:

Sophie and Rosie
make the studen@
attempt to make g

nt, no
) 4

Rosie went on to argu

teaching EAL learne m

ainstream classrooms should simply be good

2021

: isp, betwegen our
2acher IS
o work wit ildren

<ed wh thought the

Ci( of time and a variety
@el}f is relevant experience that will
ytter how prepared institutions may

he reason for the disparity could be that although

inclusive practice, S@%lieve it is more complex than that

Conclusion

This study revealed a disparity between
uring ITT courses and

S

diversity and EAL d
on (Murakami 2008;
etal. 2018).

TEs reported feeling thg
to findings from res 3

teachers have ex K A
this studa/ has su%e e
[ PN Y )
preparedness,, ‘conffortable~aN

All interviewee partig#fa
for practical placem§
feeling more prepargg

This stud%suggests that ther
what TEs believe STs req
the curriculum in mainstri

; Ginnis

I@\Emg for STsRx linguistic
e teacher N their,

%eachers, contrary

0 have reported that
teaching of EAL.

w STs, NQTs and TEs define

> 2013; Sta
th

a extracts argue that the oplf%rtunity
correlates with STs leaving 1

oRar disparity between what STs feel they need and
e prepared to help EAL learners to succeed in accessing

schools.
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Some E rticipants argued that IT
about Lang guage Acqulsltlon so the
maintaining the L1 and pggentighy

man part1c1pant s be!
enab)ie STs to hav

it is undeniab A} tical advice given by
experienced pra QWY ces for EAL students as

well as practlcal each N2 09; Franson et al. 2002;
Conteh 2015)

ITT courses need@a STs to d@&] with the challen%e of getting all

students through re 1mente ts, whilst also di ferentlatmg materials

to best support earners ilsgintu aneously creating an inclusive
environment where st ome languages are welcomed in the classroom

v
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