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Few people dispute that education is critical, and that we need critical education.
However, what does it mean to be critical in the current age? Formal education is under
continuous pressure, both from governments that seem to disregard the fact that one of
the forces pushing against education seeks to increase scarcity, and from reactionaries
who flirt with a past when only a few could afford to go to university to think. The constant
push towards more technical learning and early professionalization, in the more
generous interpretation, responds to short-termism. Management education is at the
heart of many universities and often reflects these demands. Business schools are often
among the largest in student numbers, not only in anglophone contexts, and are usually

invited to respond to market pressures alongside the dynamics of higher education.

Forces that arrive as external pressures, beyond budgetary constraints, include new
technologies that can reorganize not only what counts as knowledge, and how learning
happens, but also what academic work is (Barros et al., 2023), who will be an academic
in the future (Gatrell et al.,, 2024), and what counts as academic labor. Critical
management education also cannot fail to consider the impacts of war, geopolitical
crises, and epistemicide on global knowledge development, from the attacks on critical
topics to the leveling of entire universities (Mota & Bazin, 2026; Muzanenhamo &
Chowdhury, 2023).

In the ongoing context of multiple crises, we assert that CME remains relevant today
(Barros et al., 2024; Lacerda & Sadeghi, 2026; Larson et al., 2024). However, we invite
authors to build upon this confident affirmation and elaborate on why. What becomes of
CME when management education is reconfigured both beyond and below the academy
(Abdallah, 2025; Arjalies & Banerjee, 2024; Izak et al., 2025; Liu, 2022)? We suggest
extending the conference theme “CMS beyond the Academy” by explicitly addressing

what happens below it.

By “beyond”, we mean the relationships between management education and wider
social worlds in which management knowledge travels, shifts, and is contested
(Ehrnstrom-Fuentes & Bohm, 2023; Wilimott, 2025). By “below”, we mean the
infrastructures that are often less visible to outsiders but still frame possibilities for
knowing. This includes the metrification of academic careers (Butler & Spoelstra, 2014,
2020), the use of rankings without proper appraisal (Jones et al., 2020), political-
economic conditions that structure educational practice from underneath, eroding job
conditions (Myers et al., 2026; Vianna et al., 2026), and identities that are marginalized

in societies and organizations (Liu, 2022).



A critical new issue also invites our attention. The ubiquitous presence of generative Al
extends beyond conversations to mediate intellectual work and the practice of teaching
and learning (Acemoglu et al., 2026; Bergenholtz et al., 2026; Izak et al., 2025). This
“‘beyond and below” framing should not be ignored, as these forces often operate
together, creating the conditions of possibilities for people working and learning together.
We also highlight that CME is not guaranteed by critical intent or a higher ethical moral
ground, but because it is often much more realistic than other forms of knowledge and
knowing (Barros, 2025; Harding, 1992).

CME scholarship has shown that management education can reproduce inequalities
and invites educators to walk their talk (Contu, 2018). Despite institutional
arrangements that often suggest otherwise, teaching is at the center of any
scholarship, especially as a site where critical knowledge can be built together (Barros
et al., 2024; Manning, 2025).

The stream, therefore, welcomes contributions that examine CME as an ethico-political
project, but especially as an empirical and theoretical problem: how do society,
organizations, academics, and students create or suffer the conditions for developing
possibilities of knowing that neither sugarcoat nor deny realities? Another look “below”
would examine, for instance, how generative Al and algorithmic mediation of learning
can change multiple dimensions of the teaching-learning-research relationship, which is
often seen as the parameter for a good educational environment. A good example of
how to look beyond and below usual framings is the way Crawford (2021) shows how
business interests are entangled not only with the politics of Al but also with the material

world that makes it possible.

Another element of concern is the politics driving the curriculum. Decolonial scholars in
management have shown how the field canonizes geopolitical and linguistic hierarchies
(Abdallah, 2025; Jammulamadaka et al., 2021; Sliwa et al., 2025). However, there is
growing backlash against inclusiveness and equality, including the delegitimization of
educational projects (Nkomo, 2021; Prasad & Sliwa, 2024).

Therefore, we invite conference submissions that operate at both levels.
Beyond the academy: Decolonization and backlash of marginalized peoples/knowledge

e Epistemic injustice and hegemonic knowledge hierarchies

e Pluriversality and Indigenous knowledges



e Criticality and contestation of management knowledge across societal domains
(e.g., activism, communities, civil society organizations, NGOs, social
movements)

e Relationships between business schools and broader political-economic
systems

e Universities as sites of political struggle and knowledge destruction

e Imagining post-neoliberal or alternative business schools

Below the academy: Praxis and performativity in managerial education

e The praxis of being a critical management educator

e Critical management education as intellectual activism

e Applications and extensions of Freirean pedagogy in management teaching and
learning

e Teaching in contexts of war, geopolitical instability, and climate crisis

e Hidden infrastructures shaping knowledge production (rankings, metrics, audits,
journal lists)

e Neoliberal governance of universities and its impact on critical management
learning and education

e Epistemic implications of generative-Al and the risk of knowledge collapse

Supporting Details on the Stream/Session Type

This in-person stream is designed as a hybrid format that combines a conventional paper
presentation stream with an embedded Critical Development Workshop in every session.
Each session of this stream will culminate in a facilitated roundtable talking circle (Brown
& Di Lallo, 2020) involving presenters and attendees alike. Following the presentation of
papers organized around a shared theme, participants will be invited into a collective
reflective discussion to share insights, interrogate tensions, exchange experiences, and
pose questions emerging from the papers and the broader concerns of the session. The
inclusion of a structured talking circle workshop in every session is in line with the iCMS
ethos concerning power, voice, exclusion, and the politics of knowledge production. The
format intentionally disrupts the conventional separation between presenter and
audience. Instead, it creates a more democratic and inclusive space in which knowledge

is co-produced through collective sensemaking, critical questioning, and mutual learning.



Submission Details

Please submit an extended abstract of up to 1,000 words and 200-word authors
biographies/positionalities in one PDF document by the conference submission deadline.
If accepted, it is not necessary to have a full paper submitted to the stream convenors
prior to the conference, although participants will be expected to present their work in full
by June 2027.

How to Submit: mail papers to cme.beyondandbelow@gmail.com

If you have any queries, please contact Hellen, and we’d happily discuss this stream in

further detail with you. Inquiries: hellenmarquezini@uvic.ca

If you wish to submit to this stream using means outside of a traditional academic format,
please contact the convenors in advance and we can discuss alternative arrangements

for submission.

Please note that this stream will run in person.
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